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In Search of Practical Intelligence in Communication

(1993- ): Rethinking Communication Education
CHUNG Wei-wen

We have been haunted by an issue for the last two decades, that is, what is practical
intelligence? A corollary issue is: How to teach practical intelligence? This talk,
which reports on our findings, is divided into two parts. The first part will advance
our views of practical intelligence, which can be summed up as the following:
practical intelligence embodies the ability to cope with specific situations rather than
the environment. Practical intelligence finds expression mainly in the actions
oriented toward situations rather than representations as proposed in the received view.
Actions are responsive as well as generative; to be specific, social agents not only
respond to situations; more importantly, they create situations. Practical intelligence
is distributed in the sense that it emerges from the interactions of a host of agents
other than the human actor. Lastly, practical intelligence is the ability to cope with
change. The second part will elaborate on the research implications for
communication education. We argue that communication education calls for a
paradigm shift in view of the sea change on the communication landscape. First,
education should aim to cultivate the ability to solve real-life problems, which is
practical intelligence. Second, more curricular emphasis should be put on actions
directed toward situations rather than rules. Third, We-ism, which foregrounds the
ability to exploit the resources afforded by objects and persons in the environment
should take the place of I-ism, which concentrates on the cultivation of mental
faculties. Fourth, communication education has entered the age of uncertainty and a
dynamic view of pedagogy is needed.



